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Introduction 
In line with the Final Report of the Commission on Assessment without Levels (Sept 2015), this 
policy aims to outline the purpose, nature and management of assessment at St. Margaret’s 
Anfield CE Primary School. For all children, the policy demonstrates our school-led system which 
enables teachers to take the lead and have more freedom to make decisions about what is 
effective and what helps children learn. 
At SMA, assessment goes hand-in-hand with quality first teaching. It plays an integral part of 
teachers’ planning and enables the evaluation of current practice, as well as pupil achievement. 
 

Aims: 
The aim of this policy is to: 

 Support staff in ensuring a consistent vision of assessment in our school 

 Support parents / carers in beginning to understand how well their child is doing compared 
to Age Related Expectations (ARE) 

 Support staff in maintaining and raising the standards of achievement and attainment for 
all of our pupils over time 

 Give a clear outline of all assessment techniques used at SMA 

 Present the way in which assessment is used as a tool to demonstrate pupil progress. 
The policy intends to: 

 Make clear SMA’s vision of the role of assessment as part of teaching and learning in our 
school 

 Provide clear guidelines for the implementation of the policy 

 Make transparent the procedures in place for monitoring and evaluation assessment 
practices 

 Define clear responsibilities in relation to assessment 

 Provide clear definitions and purposes for different types of assessment. 
 

Principles and Aims of Assessment: 
At St Margaret’s Anfield, the purpose of assessment is to help the learner make progress and 
reach their potential. We aspire to achieve this by considering the following: 

 Assessment information is gathered from looking at what pupils already know, understand 
and can do to inform planning. 

 Assessment is not a singular activity; it is both about the measurement of performance at a 
given point in time and an ongoing process of gaining information to promote future 
learning.  

 A key aim of the school is that every child will achieve his or her full potential. We believe 
that this will be accomplished through a close partnership with parents/carers; pupils 
taking responsibility for their own learning and quality first teaching.  

 Assessment should be clear and purposeful. 

 Identifying pupils who are falling behind in their learning and plan appropriate teaching 
and learning strategies for all pupils. 

 We use formative assessment, summative assessment and Nationally Standardised 
summative assessment. We recognise that high quality formative assessment will have a 
greater impact on rates of pupil progress than too-frequent summative assessments. 

 We enable pupils to make good progress and aspire to achieve well compared to ARE and 
we enable pupils to understand how to improve as a result of useful feedback (written and 
verbal – please see separate Feedback and Presentation Policy) from teachers. 
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 The purpose of assessment is to help pupils know what they are doing well and what they 
need to do to improve. The knowledge gained will be used to inform teaching and to direct 
learning. 

Assessment in SMA will: 

 Enable individual pupils to make progress in their learning 

 Relate to shared learning objectives 

 Be underpinned by the belief that every child can improve 

 Help all pupils to demonstrate what they know, understand and are able to do 
independently appropriate to their age 

 Involve shared success criteria which work is assessed against 

 Include reliable judgements about how learners are performing, where appropriate, 
related to National Standards 

 Involve both teachers and pupils reviewing and reflecting upon assessment and 
performance information 

 Provide feedback which leads to pupils recognising the ‘next steps’ in their learning and 
how to work towards achieving these 

 Enable teachers to pan more effectively by using assessment outcome to develop next 
steps 

 Provide us with information to evaluate our work towards achieving these 

 Enable teaches to plan more effectively by using assessment outcome to develop next 
steps 

 Provide us with information to evaluate our work and set appropriate targets at whole 
school, class and individual pupil levels 

 Enable parents to understand and be involved in their child’s progress 

 Ensure that our practices in this area are fully inclusive. 
 

Roles and Responsibilities: 
The overall responsibility for assessment belongs to the Head Teacher. This responsibility may be 
delegated to the Deputy or Assistant Head Teacher acting as Assessment and Standards Manager.  
Class teachers are responsible for assessment of the children in their care and curriculum leaders 
are responsible for monitoring assessment within their subject area. 
Teachers and TAs are responsible for carrying out summative and formative assessments with 
individual pupils, sample groups and whole classes depending on the context. 
Outcomes will be shared with pupils as part of an on-going dialogue about their learning progress. 
Summative assessment outcomes are reported to SMT and shared with parents in annual reports 
and during Parents’ Consultation meetings when appropriate. 
 
Assessment Leader and relevant SMT members are responsible for ensuring that: 

 Teachers use the appropriate Programmes of Study (PoS) as their basis for planning the 
objectives against which the performance of individuals and specific groups will be 
assessed as the school’s on-going assessment. 

 Summative assessment tasks are carried out and the data is collated centrally. 

 All staff members are familiar with current assessment policy and assessment practice is 
current within the remit of the new ‘mastery’ approach to the curriculum. 

 Pupil groups who are vulnerable to underachievement in relation to ARE and prior 
attainment are identified. 

 Key actions are prioritised to address underachievement of individuals and groups. 

 Reporting to Governors on all key aspects of pupil progress and attainment, including 
current standards and trends over previous years. 
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The Head Teacher and Assessment Leader are jointly responsible for: 

 Ensuring class teachers are aware of their accountability for the progress of the cohort, 
specific groups and individual pupils. They will do this by taking into consideration the end 
of year expectations as set out in the school’s curriculum at mid-year and end of year pupil 
progress meetings. 

Subject Leaders are responsible for: 

 Ensuring all staff members are familiar with the assessment practice and guidance for their 
particular subject. 

 Ensuring assessments of individual pupils are being carried out, recorded and shared with 
parents and senior leaders, where appropriate. 

 Monitoring standards in their subject according to expectations set out in the National 
Curriculum. 

 

Entitlement: 
It is the entitlement of every child at St. Margaret’s Anfield CE Primary School to be given an 
education that builds on their strengths, addresses their individual needs and ensures progression. 
Assessment is an essential tool in the delivery of this entitlement. 
 

The Principles of In-School Assessment: 
SMA will make good use of both formative and summative assessment approaches and ensure the 
correct balanced between these approaches. 
At the core of this policy is the recognition that high quality formative assessment will have a 
greater impact on rates of pupil progress than too-frequent summative assessments. 
Formative assessment is not only assessment based on feedback and marking. It considers next 
steps, looks both forwards as well as back, in order to ascertain the needs of the child and is 
closely linked to forward planning. 
 

Implementation: 
Senior leaders and the Assessment Leader will take overall responsibility for ensuring that the 
Assessment Policy is put into practice in school. Policy and practice will be regularly reviewed with 
staff. 
 
Assessment is at three levels in SMA: 
 
On-going: this is formative assessment, the day-to-day process of reviewing lesson objectives to 
see who has achieved them, then planning next steps using the PoS. AFL, peer and self-assessment 
will all form a part of this. 
Periodic: this is summative assessment, periodically we review the day-to-day assessments and 
standardise them against this guidance to ensure a consistent understanding of how to make 
judgements with school and between other schools. End of Year standardised tests in KS1/2 also 
take place. This system should mirror transitional arrangements at the end of key stages. Periodic 
assessment provides a broader view of progress for both the teacher and the learner. 
Transitional: this is summative assessment, when children are assessed against national standards 
at the end of the key stages. This is a more formal recognition of achievement and will be reported 
to parents and the child’s next teacher / next school. 
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How this looks in SMA: 
 
 Daily/Weekly:  
 

Assessment is a part of daily school life and its intention is to assist in ensuring that children are 
receiving a secure and deep understanding of the revised content of the National Curriculum. 
 
Whilst marking work, teachers assess children’s achievements and note areas of difficulty. Our 
Feedback and Presentation Policy ensures a consistent approach to marking throughout the 
school. See Feedback and Presentation policy. 
 
Additionally, teachers have the option to complete evaluations in English and Maths daily, 
detailing the names of children who have underachieved or excelled in their learning. Alongside 
this, teachers list objectives which may have caused general difficulties across the class.  This is 
used to inform planning and highlights areas of work to be revisited, or children who require 
additional support or further work. 
 
This information helps to inform the assessment of children against Age Related Expectations 
(ARE) for their year group within that subject. Daily formative assessments help to inform ongoing 
judgements and periodic assessments of pupils against the Programme of Study Statutory 
Requirements for English and Mathematics.  
 
Teachers discuss the objectives covered and standardise to ensure consistency of judgements. 
Discussion and standardisation features around the categories for assessment: 
 

 Below the Expected Standard (ARE) 

 Working Towards the Expected Standard  (ARE) C 

 Working Towards the Expected Standard  (ARE) B 

 Working Towards the Expected Standard  (ARE) A 

 On Track to meet  the Expected Standard (ARE) 

 Working at Greater Depth than the Expected Standard (ARE) 
 
Discussions take place in year group meetings so judgements can be standardised across the 
classes.  
Furthermore, to ensure our teacher assessment judgements are robust, in-year moderation is 
organised in conjunction with out partner schools in the LA Assessment Projects, referring to the 
LA Periodic Assessment guidance, which is also used for in-school standardisation. 
In English, assessed pieces of writing are completed two / three times a term and are judged 
against a set of Key Objectives taught to form an additional piece of key evidence to be used when 
making judgements. These pieces are completed independently and at some distance from the 
learning to ensure teachers can make judgements with regards to what pupils can do by 
themselves without scaffolding. 
 
Assessment for Learning: 
AfL features as a part of SMA’s on-going assessment. This is the process by which learners and 
teachers look for evidence and interpret it to determine where they are in their learning, where 
they need to go and how to get there. 
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 Termly: 
 

Teacher assessment of a child’s progress against a subject’s Key Objectives will be gathered by SLT 
at the end of the Autumn and Spring terms.  
Sampling is used as a means of informing and quality assuring teacher assessment at the end of 
Autumn and Spring term. This will also allow for robust comparison of outcomes over time, by 
adopting standardised testing of benchmark groups in KS1 also. 
All data will be collected termly and analysed to identify the priorities for provision for the 
children. This will allow judgements to be linked to the children’s next steps. 
From this, a percentage figure will be generated for the purpose of calculating the proportion of 
children who are ‘On track to meet the expected standard’ at that point. This measure of 
attainment will then be compared to National Floor Standards and will inform whole school target 
setting and provision mapping for intervention programmes. 
 
 
 Annually: 

 
Baseline judgements are made at the start of an academic year (Internal baseline for EYFS, GLD for 
Y1, end of Y1 for Y2 and NFER for KS2). 
At the end of the Summer Term, the SLT will collect a final set of assessment judgements based on 
a combination of summative and formative assessment. The use of end of year standardised tests 
across KS2 (NFER) will provide consistent and valid outcomes across age groups. 
Assessments will be made against the statutory requirements for the relevant Programmes of 
Study for English and Mathematics. At this point, teachers will make a final judgement as to 
whether a child is: 
 

 Below the Expected Standard (ARE) 

 Working towards the Expected Standard (ARE) 

 Working at  the Expected Standard (ARE) 

 Working at a Greater Depth than the Expected Standard (ARE) 
 
This information will be gathered for each subject and from this a percentage figure will be 
generated for the purpose of calculating the proportion of children working within the broad 
bands in each subject. This measure of attainment will then be set against National Floor 
Standards. 
Regular and rigorous standardisation and moderation will take place internally, led by the 
assessment / subject leader as appropriate. 
The impact of these sessions is to support teachers to improve the accuracy of their summative 
assessments as well as teacher knowledge and expertise in the new approach. 
 

End of Key Stage Assessments: 
Pupils in Y2 and Y6 will sit end of key stage standardised assessments in the form of externally 
provided SATs. 
 

Progress: 
We are aiming towards pupils being at the Expected Standard by the end of KS1 and 2. Therefore, 
each year group has a PoS which we make judgements against; this indicates whether pupils are 
working towards that standard or on track for reaching that end of key stage standard. 
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Pupil targets are set at the start of the year. Pupils are tracked and monitored against these 
targets throughout the year on a termly basis. 
At the end of the year, an overall judgement is made. Progress year on year can be judged in terms 
of sufficient progress. 
End of KS1 to KS2 progress parameters are in a period of flux with the DfE. We therefore use KS1 
APS Prior Attainment Bands as a means of identifying groups and looking at sufficient progress for 
pupils currently in Years 4, 5 and 6. All other pupils will be under the new assessment system, with 
comparisons of scale scores being the progress measure. 
 

Training: 
Staff members are currently being trained in the new assessment systems and are beginning to 
use the internal system confidently. As changes are developed, staff members are informed of 
this. 
Information regarding AWL has been shared with Governors and parents / carers. 
 

Consistency of judgements: 
The consistency in the judgement of standards across school is crucial in order to ensure the 
validity and robustness of our assessment system. Teachers share opinions informally within year 
groups and enter into dialogue regarding the relevant criteria for considering someone to be, for 
example, ‘On track to meet ARE’. Staff meetings give opportunities for teachers to compare 
judgements and agree common criteria across school. Beyond our in-school standardisation, we 
have also recently joined Local Authority’s Assessment project which arranges partner school 
standardisation. We also work in conjunction with local schools / schools in our network to carry 
out standardisation. 
 

Target Setting: 
At the beginning of each academic year, targets in English and Mathematics are set for children in 
Years 1-6.  

 
Curriculum Links: 
Assessment is an integral part of all curriculum delivery at SMA. Tracking of individual and class 
attainment informs planning and enables a systematic approach to raising standards in all 
subjects. Assessment in the core subjects reaches into foundation subjects ensuring the drive for 
high standards in reading, writing and Mathematics is echoed in all subjects and evident in all class 
work.  
 

Pupil Progress: 
Pupil Progress meetings and book monitoring exercises involve a scrutiny of books from across all 
subjects to form the evidence base for pupil assessment judgements. Pupil Progress meetings are 
held termly. They are used as a means of discussing not only year group and class performance, 
but as an opportunity to look at specific groups of pupils; to highlight key areas of strength and to 
target subject areas / specific groups for additional support, thereby continuing our aim to close 
gaps between groups. 

 
Monitoring: 
Year groups work in teams to monitor planning, using their assessments. Subject leaders also have 
the opportunity to monitor planning, scrutinise books and sometimes take part in observations. 
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Targets for individual class teachers are set and progress against them measured in the next 
monitoring session in the summer term. 
After each monitoring session, the SMT will meet to evaluate the success and usefulness of the 
exercise and to discuss the key findings. 
Assessment systems are under close scrutiny and will be evaluated over time. As well as our 
internal system, we track using O’Track. This provides the Assessment Manager with the 
opportunity to analyse reports based on subjects, groups, classes etc. The purpose of assessment 
should always be to inform next steps. In class, this would be the next steps for the children’s 
learning. On a larger scale, assessment and performance information analysis enables SLT to 
highlight any trends, areas for concern, strengths and weaknesses. 
 

Management and Evaluation of Assessment Policy and Practice: 
The Assessment Manager, in consultation with the SMT, should ensure that the school policy 
reflects the latest guidance and research / innovation. The Assessment Manager will be 
responsible for reviewing the policy regularly. 
The Assessment Manager will audit key elements of the policy and report to SLT to ensure that: 

 Classroom practice reflects the whole school approach to formative assessment;  

 The principles of in-school summative assessment are being adhered to;  

 That the use of sampling is established to reduce teacher workload; 

 That the school complies with statutory requirements. 
During these audits, practice will be identified as being at one of four stages: 
Exploring – the policy implications are being considered and changes identified 
Developing – the policy is being adhered to some of the time 
Establishing – the policy is being adhered to most of the time, but not always consistently 
Embedded – the policy is being consistently applied. 
These terms will be used to identify key stages of development and evaluation of the assessment 
section in the SIP. 
 

The Quality Assurance of Standards: 
The expectations set out by the school curriculum will need to be robust to ensure that children’s 
progress is being accurately recorded and free from bias. 
 
Quality assuring teacher assessment in the non-reporting years: 
EYFS – The school will standardise against EFYS outcomes in the early years to ensure consistency 
with the EYFSP. 
Baseline – scale scores will be used to indicate which broad group children should be placed in. 
This will allow SMA to standardise within and between schools. 
KS1&2 – At SMA, we have recently adopted the periodic assessment guidance to allow teachers to 
standardise within and across schools for both KS1 and KS2. 
We will use sample testing to allow the consistency of teacher assessment to be evaluated across 
KS1 and KS2. 
 
Quality assuring standards in Reception, Year 2 and Year 6: 
In these year groups, we are required to follow the guidance outlined by the Standards and 
Testing Agency (STA) through the Assessment and Reporting Arrangements. This guidance is 
updated yearly. 

 The school will ensure that school practice in teacher assessment is in line with the STA 
guidance for effective practice in the moderation of teacher assessment. 
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 The school will ensure that testing at KS1 and KS2 is in line with the STA guidance for 
effective administration of the end of key stage tests. 
 

Reporting to Parents and Outside Agencies: 
Parents receive a written report at the end of each academic year. This comments on the child’s 
academic attainment in the core subjects. Outcomes will be reported to parents and carers using 
the four broad groups detailed earlier (Below, Working Towards, On track / expected standard 
and Above / Greater Depth) as described in the Implementation paragraph above and on their 
skills and abilities in all areas of the curriculum.  
 
School reports include a comment slip for parents and for children. In addition, parents are 
offered the opportunity to discuss their child’s report with the class teacher.  
 
Parent/teacher consultation evenings take place twice a year, in the Autumn and Spring terms.  
 
For the purpose of the LA project, the following terms may be used: 
At significant risk of delay – those children not working at age related expectations 
At risk of delay – those children beginning to work with ARE, but not yet secure 
On track – those children working securely at ARE 
Above – those children showing a greater depth of understanding of ARE 
Significantly above – those children who have progressed further and are working beyond ARE. 
 
It should be noted that as we have moved to an age appropriate curriculum, it is anticipated that 
any large shifts of children between groups will take place over time rather than in-year. 
 

Equal Opportunities: 
As outlined above, assessment plays an integral part in identifying the individual needs of all 
children. It enables children in receipt of School Support, Disadvantaged pupils, Gifted and 
Talented children and children for whom English is an additional language to be given a 
differentiated curriculum which meets their needs.  
 

Special Educational Needs and Disability: 
When assessment indicates a child may have special educational needs, the SEND leader is 
informed and the child’s progress is carefully monitored.  Further assessment then takes place, as 
outlined in the SEND policy. For all children at the ‘School Support’ stage of the Code of Practice or 
above, an Individual Education Plan will be implemented. PIVATS is used as a means of monitoring, 
tracking and assessing those pupils for whom the NC ARE statutory requirements are not 
appropriate. 
 

 
Policy Review 
This policy was written in December 2016. In the current climate of change, this will be reviewed 
in December 2017, unless required to do so earlier. 
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Appendix 1 – Local Authority Guidance on Principles of Assessment 
 
Principles of in-school Formative Assessment  

pproaches will reflect research-based effective strategies  

-going quality assurance of teacher assessment  

 and sampling techniques to reduce teacher workload.  
 
1. Assessment will inform about pupils’ knowledge and understanding of the topic, concept or skill - 
whether knowledge and understanding is secure enough to move forward, or whether further 
consolidation work or a different approach is necessary.  

2. Assessment should be shared with pupils in a way that helps them to understand what they need 
to do to improve - whether this is better done orally (e.g. through targeted question and answer), in 
writing or through an alternative form of communication; and whether it is communicated to 
individuals, groups or the whole class.  

3. Assessment should have a purpose that pupils can apply it to their own learning -building in time 
before the assessment to ensure pupils are prepared for it in a way which clarifies its purpose and after 
the assessment to support pupils in identifying what they have learned from the assessment about 
where they need to target their efforts.  

4. Assessment approaches should be inclusive of all abilities - finding alternative ways to enable 
pupils to demonstrate their understanding through practical application that can be observed or in 
discussion with the pupil.  

5. Assessment should inform planning for future lessons - How could I improve, adapt or target my 
teaching? Identifying which pupils to target for additional support or which areas of the topic to recap.  
 
6. Assessment should identify gaps in knowledge and understanding where learning is secure - 
assessing whether pupils who have demonstrated secure understanding can apply the concept in an 
alternative context or providing opportunities for exploring a concept in greater depth before moving 
on to new work  
 
7. The recording of assessments must have a purpose – it should not be assumed that everything 
needs to be recorded. Identify which assessment outcomes are essential to record for the teacher, 
pupil, parent or carer and keep it simple. Formative assessment does not have to be recorded using the 
same scale or terminology as summative assessment.  
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Appendix 2 – Local Authority Guidance on Principles of Assessment 
 
Principles of in-school Summative Assessment  

 

 

 evaluate the curriculum and identify next steps.  
 
1. The assessment should be purposeful – to inform the teachers’ planning responsible for these pupils 
the following year or for senior leaders to evaluate curriculum teaching and learning or for reporting to 
parents.  

2. The assessment should identify children’s attainment against expectations - how secure a pupil 
was in their knowledge of the previous year’s curriculum and how ready they are for progression or 
useful information on levels of independence, confidence and attitudes to learning of pupils with SEN 
and disabilities.  

3. The assessment should be useful to support broader progress, attainment and outcomes for the 
pupils - how the information provided by the assessment can support the following year’s teacher in 
differentiating the support given to pupils in the class or progress against previous assessment data.  
 
4. The assessment outcomes should be communicated to pupils to and contribute to pupils’ 
understanding of how they can make further progress in the future - as part of end of year progress 
meetings, so that attainment marks are supported by the broader context of the child’s progress and 
understanding or using visual methods such as learning journals or videos with pupils with SEN and 
disabilities as part of their personal learning plan reviews.  

5. Assessment outcomes should be communicated to parents to ensure they understand what the 
outcomes tell them about their child’s attainment, progress and improvement needs - how might 
you communicate to parents that a child who got standardised score of 99 on the test has actually 
done quite well considering their starting point or how might you communicate to parents the 
importance of their child with complex needs building on and applying previously learned knowledge 
and skills.  
 
6. Assessment outcomes should be recorded to allow the school to monitor and demonstrate 
progress, attainment and wider outcomes- how it can be used to provide evidence for Ofsted of how 
pupil progress informs teaching, or how it informs provision mapping and hence school improvement.  
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Appendix 3 – LA Guidance on Defining Independence  
 

What do we mean by independent work?  
Independence shows itself in different ways: it does not simply mean that a child works alone and 
unaided, as would be the case in a test. It can be most clearly evidenced when a child applies the 
learning in other contexts.  
In everyday terms, it is more realistic to think of children’s learning on a continuum between 
supported, scaffold and independent achievement. There are definite stages in this process, when 
the degree of support or scaffolding is reduced. The new standards recognise that in general, it is 
the degree to which a learner can achieve something 'independently' that forms the basis for how 
secure a judgement is in a mastery curriculum.  
When planning, teaching and reviewing evidence of learning, it is helpful to consider to what 
extent the work allows for or demonstrates independence. Identifying independence might 
include thinking about: 
 

Points to consider  Example  

How closely a teacher works with a child to 
achieve the task or outcome  

Child works in a focus group with teacher 
or learning assistant  

the way that the task or activity is 
structured  

This may include the use of  
 

 
 

How children are grouped for the work  Mixed ability so more able support less 
able  

A child’s familiarity with the tasks or 
structure of the task to be undertaken  

Work on it all week and then assessed  

The degree of support given by the mode 
of response  

If resources such as writing frames or 
worksheets are used.  

 
All of these approaches to scaffolding will impact on the independence of the work and how 
secure judgements are a true reflection of the new national standard.  
It must be recognised that independent work of this kind typically occurs at some distance from 
direct teaching, for example when concepts and skills taught in one context are applied in 
another.  
The expectation of the standard being that a child who has securely grasped a concept or rule will 
apply it across all their work can be evidence by drawing from other subjects and rather than 
when the focus of the lesson is literacy or maths.  
The amount of support or scaffolding that a child receives will impact on the security of 
judgements made; hence by referring to a wide range of sources from across other subjects you 
will have a truer picture of the child’s attainment, some distance from their direct teaching. The 
challenge is to ensure that these opportunities are identified across subjects and are an integral 
part of the school’s curriculum. 
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Appendix 4 - An outline of the stages towards depth and breadth in learning – LA Guidance 

 
Stage  Initial  Definition  Example  

With support  WS  This is when a child is being 
directly supported by the 
teacher or other adult.  

 

the teacher to learn how to solve 
multi step word problems.  
 

current years objectives with the LSA  
 

Support  S  This is when a child is being 
indirectly supported by the 
teacher or other adult.  

 

story and a plan for its development 
and then work on their own  
 

labelled table to collect results  
 

Scaffolded 
independence  

SI  This is when a child’s work is 
produced in response to direct 
teaching or work is prompted 
by key written or oral questions.  

 

word problem in the same lesson as 
it is taught  
 

piece of writing all week directed by 
the teacher, then working unaided 
on Friday  
 

Independence  I  When children’s work is 
produced at distance from 
direct teaching  

 

without prompting  

problem solving  
ck 

results in maths without prompting  
 

Application  A  Children demonstrate prior 
learning across the curriculum  

 

Tudor times applying learning from 
English  
 

ensure results are reliable applying 
work from maths  
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Appendix 5 - Ensuring assessment is robust and purposeful – LA Guidance 
 
Assessment practice must reflect the new expectations  
• It’s now more about when and where the pupil demonstrates their learning 
 
• The new expectations will reflect the resilience and tenacity of the learner. 
 
• It about recognising how well is a pupil able to demonstrate they can transfer 
prior learning by being a discerning and discriminating user of that which they know 
makes the difference between the standards. 
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Appendix 6 – The Role of Feedback and Marking – LA Guidance 
 
Teachers will be encouraged to be more flexible with their feedback to ensure 
children are aware of their next steps to improve. It will centre around 3 key 
principles as outlined below.  
 
Meaningful: feedback and marking varies by age group, subject, and what works 
best for the pupil and teacher in relation to any particular piece of work.  
Teachers will be encouraged to adjust their approach as necessary and trusted to 
incorporate the outcomes into subsequent planning and teaching 
 
Manageable: marking practice is proportionate and should consider the frequency 
and complexity of written feedback, as well as the cost and time-effectiveness of 
marking in relation to the overall workload of teachers.  
 
Motivating: Feedback and marking should help to motivate pupils to progress. This 
does not mean always writing in-depth comments or being universally positive. 
When giving feedback or marking it may be more appropriate that it is short, 
challenging comments or oral feedback.  
 
The key principle for marking being that if the teacher is doing more work than their 
pupils, this can become a disincentive for their pupils to accept challenges and take 
responsibility for improving their own work. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


